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Preface

“One Health” is an important global activity based on the concept that human, animal and environmental/ecosystem health are interdependent, and professionals working in these areas best serve the population by collaborating to better understand all the factors involved in disease transmission, ecosystem health, the emergence of novel pathogens and emerging zoonotic agents, as well as environmental contaminants and toxins that are capable of causing substantial morbidity and mortality, and impacting on socioeconomic growth, including in less developed countries.  
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This COLLABORATION & PARTNERSHIPS Module is part of a complete series of One Health educational and training documents designed to be used in whole or in part, and to be modified as needed to serve as a context- and culturally-relevant source of information for teaching undergraduate students and university graduate students, and for training workshops focused on One Health professionals responsible for human, domesticated animal, wildlife and ecosystem/environmental health. The goals are to: 
	· increase exposure to and improve cross-sectoral and inter-professional collaboration on key disease surveillance and disease outbreaks; 

· provide practical strategies useful for field investigations of disease outbreaks, and a realistic exposure for students and faculty interested in emerging infectious diseases, including emerging zoonotic infectious agents, newly identified infectious agents capable of causing pandemic threats, disease management and public awareness campaigns, environmental and ecosystem health; and

· improve cooperation among national, regional and district-level government health officials interested in the One Health principle, along with multilateral health agencies (such as the World Health Organization [WHO], the Food and Agriculture Organization of the United Nations [FAO], and the World Organisation for Animal Health [OIE]), as well as non-governmental organizations (NGOs) and private industry. 



This complete set of One Health modules can be used individually by professors and trainers, but all users are encouraged to begin the activity by consulting the introductory module which provides an appropriate context and background.

All of the training material represents contributions by the faculty and leadership of the Southeast Asia One Health University Network (SEAOHUN), and the input of technical and managerial support from the partners of the USAID’s RESPOND Project, part of the larger Emerging Pandemic Threats (EPT) program, including Tufts University, University of Minnesota, Training Resources Group (TRG), Ecology and Environment, Inc. (E & E), and). Development of these training materials would not have been possible without the contributions of the following individuals and groups:

Southeast Asia One Health University Network (SEAOHUN)
· Dr. Abu Tholib Aman, Universities Gadjah Mada, Indonesia
· Mr. Irwin Fernandez Chavez, Mahidol University, Thailand
· Dr. Ede Surya Darmawan, Universitas Indonesia, Indonesia
· Dr. Latiffah Hassan, Universiti Putra Malaysia, Malaysia
· Dr. Nongyao Kasatpibal, Chiang Mai University, Thailand
· Dr. Sumalee Lirtmunlikaporn, Chiang Mai University, Thailand
· Dr. Sarmin MP, Universities Gadjah Mada, Indonesia 
· Dr. Mohd Rizal Abdul Manaf, Universiti Kenbangsaan Malaysia, Malaysia 
· Dr. Roslaini Bin Abd. Majid, Universiti Putra Malaysia, Malaysia
· Dr. Walasinee Moonarmart, Mahidol University, Thailand
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· Dr. Mohd Sham Bin Othman, Universiti Kenbangsaan Malaysia, Malaysia
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 Module: Collaboration and Partnership


Course Overview
	
	Module Description and Learning Outcomes


	This module builds understanding of and aptitude in the basic principles of collaboration and partnership, in the context of a One Health approach to addressing complex health challenges. This module provides students with the knowledge, skills and attitudes to successfully complete a collaborative project.

	Target Learner
	Undergraduate University Students; or
One Health Partners, Practitioners and Professionals



Learning Map



 Course Competencies

	Competency #1
	
	Learning Objectives to Develop Competency

	Promote inclusion of representatives of diverse constituencies across human, animal, environmental health and other relevant disciplines.

	
	· Collaboratively organize a team and complete a project.
· Listen, speak and write to be understood by all (gain understanding of personal working style, styles of others).


	Competency #2
	
	Learning Objectives to Develop Competency

	Share vision, power, responsibility, accountability and credit among collaborators.

	
	· Compare and contrast individual work, group work and team/collaborative work. 
· Explain the typical stages in the development of a team. 
· Demonstrate active listening skills. 
· Demonstrate constructive conflict resolution skills.






 Module Overview
	Time
	Topic
	Activity

	165 Minutes
	What is Collaboration and Why Collaborate?
	· Computer, LCD projector, screen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Student Guides

	60 minutes
	Effective Collaboration:
The Marshmallow Challenge
	· Computer, LCD projector, screen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Video Clip
· Marshmallows, spaghetti, string, masking tape and paper lunch bags 
· Student Guides

	60 Minutes
	Effective Collaboration: Diffusion of Innovation and Stages of Development of a Team or Other Collaboration
	· Computer, LCD projector, screen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Student Guides 
· Video Clip

	245 Minutes
	Communication Skills for Collaboration
	· Computer, LCD projector, screen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Handouts – Conflict Resolution Techniques
· Student Guides

	175 Minutes
	Conflict Resolution and Collaboration
	· Computer, LCD projector, acreen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Handouts 
· Student Guides

	105 Minutes
	Collaboration Skills Practice
	· Module PowerPoint
· Computer, LCD projector, screen/blank wall
· Egg Drop Kits

	60 Minutes
	Learning Reflections and Evaluation
	· Student Guide



	Facilitator Background Resources

	
Available in Resource Folder

National Leadership and Innovation Agency for Health Care. (2007). Learning to Collaborate:  Lessons in Effective Partnership Working in Health and Social Care,” National Leadership and Innovation Agency for Health Care. Retrieved on December 1, 2013, from www.wales.nhs.uk/sitesplus/829/opendoc/116985. 

Additional Resources

Harvard Business Review. (2011). Collaborating Effectively, Harvard Business Review Paperback Services. 

Lederach, J. (2003). “Little Book of Conflict Transformation:  Clear Articulation of Guiding Principles by a Pioneer in the Field,” Pennsylvania: Good Books. 




















	


WHAT IS COLLABORATION AND WHY COLLABORATE?


	

	Learning Objective:
	· Compare and contrast multidisciplinary, interdisciplinary and trans-disciplinary.
· Describe what collaboration means, and its benefits and challenges in One Health situations.

	Type of Learning:
	Lecture; Small and Large Group Activities; Large Group Discussion

	Timing:
	165 Minutes

	Equipment and Materials:
	· Computer, LCD projector, screen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Student Guides

	Pre-Class Assignment
	· Read Article, “Multidisciplinarity, interdisciplinarity and transdisciplinarity in health research, services, education and policy: 1. Definitions, objectives, and evidence of effectiveness” (Choi, B. and A. Pak) 


 Detailed Facilitator Notes
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Pre-work
 
	
	Prior to the session, have learners read the following article and come prepared to discuss it in class. 
· “Multidisciplinarity, interdisciplinarity and transdisciplinarity in health research, services, education and policy: 1. Definitions, objectives, and evidence of effectiveness” (Choi, B. and A. Pak) 
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Lecture
	30 Minutes
	Module Overview
Explain that collaboration and partnership is one of, if not the most, critical One Health Core Competency. A One Health approach is, by definition, collaborative, and this module will help the learners develop crucial skills, knowledge and attitudes in this area. 

Collaboration & Partnerships Module Competencies
· Promote inclusion of representatives of diverse constituencies across human, animal, environmental health and other relevant disciplines.
· Share vision, power, responsibility, accountability and credit among collaborators.






	Module Agenda

	165 Minutes
	What is Collaboration and Why Collaborate?

	60 Minutes
	Effective Collaboration:
The Marshmallow Challenge

	60 Minutes
	Effective Collaboration: Diffusion of Innovation and Stages of Development of a Team or Other Collaboration

	245 Minutes
	Communication Skills for Collaboration

	175 Minutes
	Conflict Resolution and Collaboration

	105 Minutes
	Collaboration Skills Practice

	60 Minutes
	Learning Reflections and Evaluation
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Large Group Activity
	30 Minutes
	Degrees of Collaboration
Give students a quick quiz to review the core terms they learned about in the pre-work reading. Have each student write down their definitions for the following terms: Discipline, Multidisciplinary, Interdisciplinary and Transdisciplinary

Each student should self-assess as you review the following definitions: 

	
	
	Definition
	Illustrative Examples

	Discipline
	· A branch of knowledge, instruction or learning
	Public Health; Environmental Science; Veterinarian Science

	Multi-Disciplinary
	· Involving or of several disciplines
· Additive, not integrative
· Disciplinary perspectives not changed
· Additive
	· Going to see two different health care providers who are specialists separately (e.g., pediatrician and nutrition counselor)

	Inter-Disciplinary
	· Synthesis of two or more disciplines establishing a new level of discourse or integration of knowledge
· Interactive
	· Nuclear physics plus medical knowledge have been used together to lead new treatments for cancer

	Trans-Disciplinary
	· Using shared conceptual framework to go across and beyond disciplinary boundaries
· Melding 
· Holistic
	· Addressing issues like hunger and pollution, which go beyond the field (e.g., economics, ecology, etc.)
· Involve both role release (helping someone else understand/grow in your field) and role expansion (you growing into another field) 




	
	
	See the Facilitator Quick Notes at the end of this session for more information on the terms outlined above. 
[image: ]
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Large Group Discussion
	15 Minutes
	Motivations for One Health Collaboration
Give a short introduction to the motivation for collaborating in a One Health situation. Tell the students that:

There are diverse and complex factors motivating individuals and organizations to collaborate. At the outset of collaborative initiatives, it is critical to understand the reasons that actors are seeking to work together. Collaboration is not necessarily the appropriate response or approach to all challenges, and it won’t necessarily lead to successful solutions to problems. The compatibility and transparency of motives is highly influential on the success of collaboration. The costs and benefits to the different forms of collaboration need to be critically evaluated. 

Ask the class, “Where does One Health fit in with our definitions of the different degrees of collaboration?” Take a few responses. 

Then ask the group to brainstorm a list of driving forces for collaboration in One Health. Capture the list on a flipchart or whiteboard. Some examples include:
· Requires government involvement and statutory edict
· To exercise power, control, or influence over other people or organizations, i.e., to improve strategic position 
· To reciprocate through cooperation and coordination
· To promote greater efficiency in the use of scarce resources
· To reduce the transaction costs of other forms of organizing – markets and hierarchies
· To search for stability by reducing environmental turbulence and uncertainty and by sharing risks
· To improve reputation, image or profile
· To access new resources – money, skills and staff
· To promote individual and organizational learning
· To design services around the needs of citizens and clients
· Altruism 
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Small Group Activity
	30 Minutes
	Collaboration Benefits and Challenges
Tell the class that most individuals in the room have had to collaborate and have already discovered some of the benefits and challenges to collaboration. 


Divide the class into two groups and ask them to respond to the following question, “Thinking about your own experience and One Health, what do you anticipate are some of the benefits and challenges of collaborating in a One Health setting?” Assign one group to think of the challenges and the other to outline the benefits. Give the groups 10 minutes to brainstorm and then switch the roles. 

Have each group read their responses and capture notes on a flipchart or whiteboard. Add any benefits or challenges that they missed. Some examples that you want to hear are outlined below.

Benefits of Collaboration
· Opportunities to learn and to adapt are created.
· New resources—time, money, information, raw materials, legitimacy and status—can be acquired.
· The costs involved of developing new policies and services and the risks can be shared.
· Influence over a policy or sector can be enhanced.
· Ability to manage uncertainty and solve complex problems
· The mutual support of other organizations can be gained and harmonious working relationships created.
· It allows a broad and comprehensive analysis of problems to be explored.
· The response capability is more diversified through joint action from different partners.
· The process ensures that each stakeholder’s interest is considered in any agreement.
· Parties retain ownership of the solution.
· Participation enhances acceptance of the solution, greater ownership and willingness to implement it.
· Potential to deliver novel, innovative solutions is enhanced.
· Transaction costs associated with working in hierarchies and markets methods are avoided.
· Mechanisms for coordinating future action among partners can be established through increased trust and building social capital.
· Collaboration encourages a more efficient use of scarce resources, avoids duplication and promotes coordination.
Challenges of Collaboration
· Can result in loss of technological superiority
· Loss of resources – time, money, information, raw material, legitimacy and status 
· Perceived danger of being linked with failure and sharing costs of failing such as loss of reputation, status and financial position 
· Loss of autonomy and ability to unilaterally control outcomes
· Goal displacement and general lack or loss of control
· Conflict over domains, goals or methods
· Delays in solutions due to problems in coordination and higher transaction costs
· Increase complexity of decision-making
· Problems of lack of accountability and transparency
· Confusion over organizational identity and professional roles. 
*The above bullets were taken from: Learning to Collaborate: Lessons in Effective Partnership Working in Health and Social Care. 2007. National Leadership and Innovation Agency for Health Care.
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Lecture
	15 Minutes
	Developing Stakeholder Matrices 
· Note:  This Influence/Importance model is also referenced in the Leadership Module. The text and graphics for this section are taken from the ICRA (International Centre for development-oriented Research in Agriculture) “Stakeholder Matrices – Guidelines” handout. http://www.icra-edu.org/objects/anglolearn/Stakeholder_Matrices-Guidelines%28new%29.pdf). 

Deliver the lecture on Developing Stakeholder Matrices. The presentation will focus on the points outlined below. See the Module PowerPoint for detailed lecture notes. 

To introduce the lecture, tell the class that an important step in collaboration is getting a sense of who the stakeholders are and what contributions they might be able to make to the collaboration effort. You also want to collect information and assess any potential partners’ influence on and importance to the issue at hand. 

The critical take-aways of this lecture are:
· Stakeholder matrices compare and contrast the information available about different stakeholders.
· Stakeholder matrices can include different types of information.
· Developing a stakeholder matrices does not make a process “participatory.”  The information can be gathered on a consultative basis, analyzed and acted upon by a research team; or the matrices 


can be drawn up, analyzed and acted upon by the stakeholders themselves. Whether a process is participatory depends not on the tool, but on how it is used.

Conclude the lecture by emphasizing the connection between stakeholders and partners by saying:  “A key is turning stakeholders into partners. Make sure they have a stake in your success.”

Influence and Importance Matrix
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Large Group Brainstorm
	30 Minutes
	Develop a Stakeholder Matrix Activity
In the large group, create a list of 4 or 5 current One Health-related issues with which students are familiar. Have learners divide into groups based on the issue they would like to discuss. Then, give students the following task:

· List the stakeholders who might be involved with the issue. 
· Create a grid of where you think the stakeholders would fall based on their importance/influence. 
· Which of the stakeholders can become partners to ensure the success of the One Health initiative?
· How can you create these partnerships?

Add any other bullets on information that you would like the groups to capture and analyze about stakeholders. 
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Large Group Discussion
	15 Minutes
	Group Sharing
Have the groups share their analyses with the rest of the learners.





Detailed Facilitator Notes
 Retrieved from various sources.
Degrees of collaboration:
Multidisciplinary work does not seek to integrate the multiple disciplines involved. 
· The methodologies and assumptions of each discipline are not expressly developed from the interaction with the others. 
· Multidisciplinary teams can work either concurrently or in sequence, but the activities of their respective disciplines run parallel and do not blend. 
· Multidisciplinarity is the least integrative form of integrated research—yet it is arguably the most attainable. 
· Multidisciplinarity features several academic disciplines in a thematically based investigation with multiple goals—essentially, studies “co-exist in a context.”
· Collaborators aim to share knowledge and compare results from the studies; there is no attempt to cross boundaries or generate new integrative knowledge. 
· Each member is able to contribute a professional perspective on the issue. 
· One advantage of this approach is that, while the research approaches are disciplinary, the different perspectives on the issue can be gathered together. 
· Multidisciplinary work is typically project-driven or geared toward problem solving
Interdisciplinary work has a collaborative focus and blends and integrates research between disciplines. 
· Two or more disciplines work together and create a shared discourse. 
· Focus on addressing specific ‘real world’ problems pushes participants (from a variety of unrelated disciplines) to cross boundaries to create new knowledge. The necessity of bridging disciplinary viewpoints generally stems from the need to address complex “problems that involve an interface of human and natural systems.” 
· People and ideas are brought together from different disciplines to jointly frame a problem, agree on a methodological approach and analyze data. Thus, interdisciplinary research requires a much more collaborative approach to problem formulation and methodological development than multidisciplinary research.
· In some projects, a single discipline may dominate and effectively control the integration of knowledge. Unidirectional approaches are problematic for both theoretical reasons and because the greater power provided to one discipline is likely to hinder the creation of trust within the research team (and thus transfer of information, extent of boundary crossing, etc.). 
· In some cases, the interaction and development of the project is guided by the nature of the issue (issue-centric) and this is termed ‘goal-oriented’ interdisciplinarity. 
· Others differentiate between ‘big’ and ‘small’ interdisciplinarity, with big interdisciplinarity typified by links between distant disciplines (e.g., natural and human sciences) and small interdisciplinarity between isolated sub-disciplines (e.g., within natural sciences) where tools and knowledge are exchanged. Recognizes that not all interdisciplinary research is integrated across disciplines to the same level. 
A transdisciplinary approach focuses on problems or issues that cut across the boundaries of two or more disciplines, or fall between them, whatever the nature of the interactions between these disciplines. 
· The aim is to create a unity of knowledge, but not necessarily the development of blended practices and assumptions. Transdisciplinary work tends to have a ‘real world’ focus and to include in the work the interests and involvement of third parties, such as government and non-government agencies or businesses.
· Transdisciplinarity is probably the most desirable and yet difficult to obtain form of integrated research. 
· Transdisciplinarity is the highest form of integrated project, involving not only multiple disciplines, but often also multiple non-academic participants in a manner that combines interdisciplinarity with participatory approaches. The variety included in many transdisciplinary frameworks is largely the result of the strong problem-solving objectives of the research and the need for flexible methodologies in transdisciplinary research is driven by this problem-solving approach as “methodologies employed in transdisciplinary research needs to correspond to and reflect the problem and context under investigation.” 
· This focus on the problem, rather than the disciplines, minimizes the possibility of unidirectional research. Within a transdisciplinary environment, no single discipline has intellectual precedence. 
· Transdisciplinarity requires considerable effort on the part of the participants to open up their work to alternative ways of thinking. 
The demands placed on researchers to collaborate means that transdisciplinarity, of all the integrated forms, has a strong focus on the building of personal relationships and joint understandings. Establishing trust and understanding among researchers within the projects is thus a key objective of building transdisciplinary capacity.
References
· Choi, B. and A. Pak. 2006. Multidisciplinarity, interdisciplinarity and transdisciplinarity in health research, services, education and policy: 1. Definitions, objectives, and evidence of effectiveness. Clin Invest Med 29(6):351–364.
· Stock and Burton. 2011. Defining Terms for Integrated (Multi-Inter-Trans-Disciplinary) Sustainability Research. Sustainability 3, 1090–1113 doi:10.3390/su3081090


	

EFFECTIVE COLLABORATION
The Marshmallow Challenge


	

	Learning Objective:
	· Explain the typical stages in the development of a team. 
· Collaboratively organize a team and complete a project.

	Type of Learning:
	Small Group Activity; Large Group Discussion; Lecture

	Timing:
	60 Minutes

	Equipment and Materials:
	· Computer, LCD projector, screen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Video Clip – TEDTalk, The Marshmallow Activity Presentation
· Marshmallows, spaghetti, string, masking tape and paper lunch bags 
· Student Guides


 Detailed Facilitator Notes
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Facilitator Preparation

	

	Facilitator Pre-Class Set Up
Prior to the session, create kits for teams of 4 learners. Each kit should contain the following supplies:
· 20 sticks of spaghetti (Use uncooked spaghetti. Avoid spaghettini or other thin “angel hair” pasta as it is too thin and breaks easily. Fettucini and linguini are too thick.)
· One meter of masking tape (Use standard masking tape. Generally, you’ll want to put the tape on the side of the table, the back of a chair or a nearby wall. Rolling it in the bag tangles the tape.)
· One meter of string (use string that can be easily broken by hand. If the string is thick, include scissors in your kit.)
· One marshmallow (use a marshmallow that measures the ‘standard’ size, about an inch and a half across. Avoid mini or jumbo marshmallows. Also, avoid stale marshmallows. You’ll want squishy marshmallows that give the impression of lightness.)

These materials (except for the tape) should be placed into a small paper lunch bag or manila envelope, which simplifies distribution and hides the contents, maximizing the element of surprise.

Also, ensure that you have the following tools to run the challenge:
· Measuring Tape: Have a contractor’s retractable measuring tape available after the challenge is finished so you can measure the height of the structures. 
· Countdown Application or Stopwatch: The actual marshmallow challenge takes eighteen minutes. Eighteen minutes seems to be the magic time. Twenty minutes is too long and fifteen is too short. You can use a stopwatch, but better yet is to use a video projector and display the countdown time. For Shareware Windows applications, consider http://www.timeleft.info/  or for Mac consider http://www.baldgeeks.com/3-2-1.htm.
· Video Projector and Sound System (optional): For more impact, use a video projector to deliver the Marshmallow Challenge Presentation (or your own) and a sound system for music during the challenge. Time out a playlist of exactly 18 minutes of music. You’ll want the challenge to end at the conclusion of the last song.
· Download a copy of the presentation. You can find the PDF of the presentation at www.marshmellowchallenge.com.

Also, take a few minutes to review the exercise instructions below which are from www.marshmellowchallenge.com. 


	[image: https://encrypted-tbn2.gstatic.com/images?q=tbn:ANd9GcRP0Vp3ZhWM_CNNwjTlbMWFViCPNnFoM9WNl3F1cZHgJ-Ifthb1dSbgO72M]
Activity Instructions
	10 Minutes
	Introduction to the Marshmallow Challenge
Welcome learners to the session. Get started by sharing the task they will be working on. If possible, show the beginning slides from the PDF/PPT presentation given by Tom Wujec at a TEDTalk conference or use the instructions below. 

	Marshmallow Challenge Instructions

	· Build the Tallest Freestanding Structure: The winning team is the one that has the tallest structure measured from the table’s top surface to the top of the marshmallow. That means the structure cannot be suspended from a higher structure, like a chair, ceiling or chandelier.
· The Entire Marshmallow Must be on Top: The entire marshmallow needs to be on the top of the structure. Cutting or eating part of the marshmallow disqualifies the team.
· Use as Much or as Little of the Kit: The team can use as many or as few of the 20 spaghetti sticks, as much or as little of the string or tape. The team cannot use the paper bag as part of their structure.
· Break up the Spaghetti, String or Tape: Teams are free to break the spaghetti, and/or cut up the tape and string to create new structures.
· The Challenge Lasts 18 minutes: Teams cannot hold on to the structure when the time runs out. Those touching or supporting the structure at the end of the exercise will be disqualified. 
· Ensure Everyone Understands the Rules: Don’t worry about repeating the rules too many times. Repeat them at least three times. Ask if anyone has any questions before starting.




Ask if there are any clarifications about the rules and split the group into teams for the exercise. Give them their kits and then begin. 
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Small Group Activity
	20 Minutes
	Start the exercise and during the 18 minutes do the following:
· Walk around the Room: It’s amazing to see the development of the structures, as well as notice the patterns of innovation most teams follow.
· Remind the Teams of the Time: Count down the time. Usually, I call 12 minutes, 9 minutes (half-way through), 7 minutes, 5 minutes, 3 minutes, 2 minutes, 1 minute, 30 seconds and a ten-second countdown.
· Call Out How the Teams are Doing: Let the entire group know how teams are progressing. Call out each time a team builds a standing structure. Build a friendly rivalry. Encourage people to look around. Don’t be afraid to raise the energy and the stakes.
· Remind the Teams that Holders will be Disqualified: Several teams will have the powerful desire to hold on to their structure at the end. Usually because the marshmallow, which they just placed onto their structure moments before, is causing the structure to buckle. The winning structure needs to be stable.


	[image: C:\Users\rtalmage\AppData\Local\Microsoft\Windows\Temporary Internet Files\Low\Content.IE5\NLUA038V\MC900442096[1].WMF]
Large Group Discussion
	10 Minutes
	After the clock runs out, ask students to sit down so everyone can see the structures. It is likely that just over half the teams will have standing structures. 

Measure each structure, starting with the one that looks the shortest to one that looks the tallest. Call out the heights and have a student record them on a flipchart or whiteboard. Identify the winning team and ensure that they get an ovation and a prize (if you have offered one)
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Lecture
	20 Minutes
	Lessons of the Marshmallow Challenge
Deliver the rest of the presentation, watch the TEDTalk video delivered by Tom Wujec or just describe some of the key lessons of the Marshmallow Challenge from the list below. The video may be viewed directly from the website or downloaded to view offline. There is a pull-down menu on the website to add subtitles in more than 30 languages, which will also be included in a saved copy of the video if you select a language and then download the file.
· Video Clip – Tom Wujec, Build a Tower, Build a Team http://marshmallowchallenge.com/TED_Talk.html 




Key Lessons
· Kids do Better than Business Students: On virtually every measure of innovation, kindergarteners create taller and more interesting structures.
· Prototyping Matters: The reason kids do better than business school students is kids spend more time playing and prototyping. They naturally start with the marshmallow and stick in the sticks. The Business School students spend a vast amount of time planning, then executing on the plan, with almost no time to fix the design once they put the marshmallow on top.
· The Marshmallow is a Metaphor for the Hidden Assumptions of a Project: The assumption in the Marshmallow Challenge is that marshmallows are light and fluffy and easily supported by the spaghetti sticks. When you actually try to build the structure, the marshmallows don’t seem so light. The lesson in the Marshmallow Challenge is that we need to identify the assumptions in our project—the real customer needs, the cost of the product, the duration of the service—and test them early and often. That’s the mechanism that leads to effective innovation.




	

EFFECTIVE COLLABORATION
Diffusion of Innovation and Stages in the Development of a Team Other Collaboration


	

	Learning Objective:
	· Assess adaptability to technological change.
· Explain the typical stages in the development of a collaboration/team.

	Type of Learning:
	Individual, Small Group and Large Group Activity; Large Group Discussion; Lecture

	Timing:
	60 Minutes

	Equipment and Materials:
	· Computer, LCD projector, screen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Student Guides 
· Video Clip, “How to Start a Movement”



 Detailed Facilitator Notes	
	[image: ]
Individual Activity
	10 Minutes
	Ask students what their responses would be if someone asked them to use GPS as a driving guide. Use their responses to highlight the different individual perspectives we have towards innovation. Link their response to the marshmallow exercise, as well as the next lecture on diffusion of innovation. 
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Lecture
	15 Minutes
	Diffusion of Innovation
Give the lecture on diffusion of innovation, adopter categories and classification of individuals within a social system on the basis of innovativeness (Roger E., 1995), as well as the examples of people in each type. See the Module PowerPoint presentation for detailed lecture notes. 

In concluding the lecture, have participants brainstorm a list of recent “innovations” (e.g., smartphones, etc.). Then have them identify the innovation category where the most innovations on the list have occurred. Get a few examples before transitioning to the small group exercise.
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Small Group
Activity
	20 Minutes
	Innovator Types
Divide learners into five groups based on the following innovator types:
· Innovators 
· Early adopters
· Early majority
· Late majority
· Laggards or non-adopters


Ask each group to discuss and be prepare to share their responses to the following questions:
· What are the benefits of working with your innovation type? What are the challenges?
· What challenges might this innovation type have when working with other types? How might they overcome these challenges?
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Large Group Discussion
	20 Minutes
	Have each group share its responses to the questions outlined above.. Ask other groups for their input and insights. Give each group 5 minutes per presentation. 
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Lecture
	10 Minutes
	Innovation Types and Teams
Transition from the discussion on innovation types to how these types interact in teams. Show the TEDTalk on “How to Start Movement” which emphasizes that an innovator cannot create change alone. 
· TEDTalk – Derek Sivers, How to Start a Movement http://www.ted.com/talks/derek_sivers_how_to_start_a_movement.html  (3-minute video, 10- to 15-minute discussion). 

Connect the video to the next presentation by asking the following questions:
· What does each adopter type bring to a team?
· What are each type’s strengths?
· What challenges can each type bring to a team?


		Adopter Category
	Definition

	Innovators
	Innovators are the first individuals to adopt an innovation. Innovators are willing to take risks, youngest in age, have the highest social class, have great financial liquidity, are very social and have closest contact to scientific sources and interaction with other innovators. Risk tolerance has them adopting technologies which may ultimately fail. Financial resources help absorb these failures. (Rogers 1962)

	Early adopters
	This is the second fastest category of individuals who adopt an innovation. These individuals have the highest degree of opinion leadership among the other adopter categories. Early adopters are typically younger in age, have a higher social status, have more financial luquidity, advanced education, and are more socially forward than late adopters. They are more discrete in their adoption choices than innovators and realize that judicious choices in what they adopt will help them maintain a central communication position. 

	Early Majority
	Individuals in this category adopt an innovation after a varying degree of time. This time of adoption is significantly longer than the innovators and early adopters. Early majority adopters tend to be slower in the adoption process, have above-average social status, are in contact with early adopters, and seldom hold positions of opinion leadership in a system.

	Late Majority
	Individuals in this category will adopt an innovation after the average member of the society. These individuals approach an innovation with a high degree of skepticism and after the majority of society has adopted the innovation. Late majority adopters are typically skeptical about an innovation, have below-average social status, have very little financial lucidity, are in contact with others in late majority and early majority categories, and have very little opinion leadership.

	Laggards
	Individuals in this category are the last to adopt an innovation. Unlike some of the previous categories, individuals in this category show little to no opinion leadership. These individuals typically have an aversion to change-agents and tend to be advanced in age. Laggards typically tend to be focused on “traditions,” are likely to have the lowest social status and the lowest financial fluidity, are the oldest of all other adopters, and are in contact only with family and close friends.
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Large Group Activity
	30 Minutes
	The Balancing Act: Individual, Small Groups, Large Groups 
Introduce the next topic and tell the class that collaborative teamwork does not mean that everyone has to do everything together all of the time. Balancing the individual and group work is one of the major challenges facing a team. Let’s think about tasks or other activities that are best done by individuals, small groups and large groups (entire team).

On a flipchart or whiteboard, draw the following chart:

	Individual
	Small Group
	Large Group

	 


	 
	



Ask students to think of activities that a collaborative group might undertake as part of their work and then decide if each one would best be done by an individual, a small group or an entire team. For each activity, the group must decide if the activity is likely to succeed or fail if undertaken by the method(s) indicated. 


The following are examples of responses you might expect. They are taken from ICRA Interdisciplinary Teams – Key Concepts found at on the ICRA website (http://www.icra-edu.org/objects/anglolearn/Interdisciplinary_Teams-Key_Concepts.pdf). 

	Best Done In Teams
	Best Done by Individuals/
Sub-Teams

	· Produce Ideas
· Exchange Experiences
· Communication Information
· Make Decisions
	· Gather Information
· Elaborate on ideas
· Produce Proposals
· Prepare team work sessions
· Formulate/write texts
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Lecture
	15 Minutes
	Operating as a Team 
Deliver the brief lecture on teams. The Module PowerPoint covers the following points:
· Characteristics of a Team
· Process Roles of Team Members
· Technical Roles of Team Members
· Stages of Team Development (as outlined in the diagram below)
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Homework Assignment
	
	A week before the next class, ask students to keep a speech diary. Each day, they should record any acronyms, jargon, idioms or “buzz” terms that they use either in speaking or writing. Encourage them not to censor what they say, but to just note the terms they use often in speaking and writing. 





	
COMMUNICATION SKILLS FOR COLLABORATION


	

	Learning Objective:
	· Listen, speak and write to be understood by all (gain understanding of personal working style, styles of others).

	Type of Learning:
	Lecture; Large Group Discussion; Role Play; Individual, Small Group and Large Group Activities

	Timing:
	245 Minutes

	Equipment and Materials:
	· Computer, LCD projector, screen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Student Guides 
· Handout, “Draw a Bug Activity”
· Video Clip, “Avoid Jargon and Slang”

	Pre-Class Assignment:
	· Prepare – Keep a speech diary for a week
· Read essay, “Politics and the English Language” (George Orwell)



Detailed Facilitator Notes	
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Facilitator Preparation
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Pre-work
	
	Prior to this session, review the One Health Course Communication and Informatics module for related information and exercises. 

Participants should keep a speech diary for one week. They should record any acronyms, idioms, jargon or slang that they use either in speaking or writing. Encourage them not to censor their answers.

Students should also read the following essay:
· “Politics and the English Language” (George Orwell)
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Lecture
	20 Minutes
	Communication for Collaboration
Welcome students and tell them that this session will focus on the speaking, writing and listening skills that are essential for team communication. Deliver the lecture on team communication, viewing the Module PowerPoint for detailed lecture notes. The lecture will review the following concepts:
· Overview of Effective Team Communication
· Importance of Communication
· Creating Team Communication
· Characteristics of Team Communication
· Guidelines of Team Communication
· Responsibilities of Team Members
· Getting Your Message Across
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Large Group Discussion 

















[image: C:\Users\rtalmage\AppData\Local\Microsoft\Windows\Temporary Internet Files\Low\Content.IE5\ABZH20GT\MC900312106[1].WMF]
Role Play
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Large Group Discussion

	20 Minutes





















30 Minutes




















30 Minutes


	Speaking and Writing without Jargon, Acronyms or Idioms
Ask participants to share some of the most common slang, jargon, acronyms and idioms they collected during the week. Get some examples from the class and be sure to have students explain terms that other students do not understand. 

Then, ask them to consider what it is like when they are on the receiving end of slang, acronyms, idioms, and jargon. 

Tell the class that although there can be some benefits to the use of jargon and acronyms (for example, medical terminology such as the use of Latin or scientific names for anatomy, for names of bacteria, etc. allows for a common understanding and consistency), in general, the use of jargon, acronyms, and idioms can lead to confusion, misunderstandings and feelings of exclusion or intimidation. Get a few examples from the class.

Tell the class that when you eliminate jargon, acronyms, and idioms from your speech, listeners often will be:
· Less likely to feel alienated or offended.
· More likely to comprehend the message you’re communicating.
· More engaged in the collaborative effort.

Optional Activity – Role Play 
Introduce the role play by telling the students that it is their turn to try eliminating jargon, acronyms, and idioms from their speech. In this activity, learners will be audience members for a television show on which experts use typical jargon when presenting their work. To prepare for the activity, review the following questions:
· You may serve as the host or ask for a volunteer from the learners to host the television program. If you select a learner, have a basic script prepared for the host that introduces the participating experts and the topic of the discussion.
· Experts may be either faculty members or other experts who are aware of the objective of the activity and are willing to help the learners explore the use of jargon and how to minimize it. 
· The learners will serve as audience members. 
· The specific topic of the discussion may be a One Health-related topic, such as a zoonotic disease, with experts discussing recent research or activities. You could also use a field outside of the One Health sphere since the goal of this study is to explore the use of jargon and acronyms when working in a team and the impact that their use can have on partners from other disciplines. 

You can use the following notes to generate the script:
· The host says “Welcome to the TV show Expert Talk, where experts in Medicine, Nursing, Veterinary Medicine, Social Science, Economics and other One Health-related fields talk about their work.”
· The host introduces him/herself and then introduces the experts, their areas of expertise, and the topic for discussion.
· Experts are given 5 minutes each (no more than three experts per session) to discuss their specific work.
· The host should ask clarifying questions about words the experts used and encourage the experts to explain what they mean.
· Audience members may also ask questions about the topics presented and anything they do not understand. 

Once the activity is complete, ask the class the following questions:
· What are the words, phrases or acronyms that you did not understand, and which ones made the presentations more difficult to understand? List the words, phrases and acronyms on a flipchart or whiteboard. 
· How did the use of the jargon, acronyms, and idioms leave the audience feeling? If you did not understand something, were you willing or hesitant to ask a question?
· Ask the class for other, simpler ways to explain the jargon, acronyms, and idioms used to make them more easily understood by general audiences. 

Finally, the class should discuss with the experts their suggestions for simplifying the words, and the experts could share some anecdotes from misunderstanding they have experienced in their professional work due to the use of jargon, acronyms and idioms. 

Conclude the activity by emphasizing that One Health teams are cross-disciplinary, cross-sectorial and often cross-cultural. Due to this nature of a One Health team, it is critical to avoid jargon, acronyms and idioms to ensure effective team communication. 
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Large Group Discussion













	20 Minutes
	Writing for Clarity
Share the key rules for writing with clarity from Orwell’s “Politics and the English Language.” Have an interactive discussion about each of the rules, stopping as you go along to highlight appropriate alternatives or why it is not powerful to use these phrases. 


George Orwell’s Rules 
	
1. Never use a metaphor, simile, or other figure of speech which you are used to seeing in print. 
2. Never use a long word where a short one will do. 
3. If it is possible to cut a word out, always cut it out. 
4. Never use the passive where you can use the active. (NOTE: For this point, make sure pay particular attention to the active voice and alternatives to “to be” [including am, is, are, was, were, be, been, and being]).
5. Never use a foreign phrase, a scientific word, or a jargon word if you can think of an everyday English equivalent. 
6. Break any of these rules sooner than say anything outright barbarous. 
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Individual Activity
	40 Minutes
	After the discussion, give students time to work individually on simplifying several sentences and phrases. (Handout)
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Small Group Activity
	20 Minutes
	Divide participants into small groups to review their speech diaries. Have the groups develop a list of common metaphors, foreign phrases and jargon that they often see in writing (their own or others). Give participants 10 minutes to brainstorm and then have all the group share and add additional ideas of words and phrases to avoid in writing.
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Individual 
Activity




	20 Minutes
	Clarity and Listening – Draw A Bug
Give each student a piece of paper and a pen/pencil and tell them that you are going to describe a drawing of a bug. Without seeing this drawing, the students should draw the bug that you describe. They are not allowed to ask questions about the bug. 

Read the following description of the bug word-for-word, with your head down and no eye contact and do not allow the students to ask questions. 

	
	Description of the Bug

	
· [image: ]The bug is round.
· The bug has eight legs, grouped in pairs, with four legs on the left and four legs on the right. In the pairs, one leg is longer than the other. 
· The bug has two eyes on top of the body.
· The bug has two squiggly antennas.
· The bug has two pea-pod shaped wings.
· The bug has a spot next to each wing.
· The bug has a triangular stinger on the bottom of its body.
· The bug has two feelers on each foot – one longer than the other, both coming from the same side of the leg.
· The bug has a round mouth, placed between the two eyes.
· The bug laid five square eggs to the left of the stinger




	
	
	
Once the students have finished their drawing, discuss the experience. Ask the team to hold up their drawings and ask, “Why do the pictures look different? Weren’t you listening?”

Then prepare to repeat the activity. Say, “We are going to try this again. What needs to be different so everyone can listen more effectively?” Students will say things such as: speak more slowly, let us ask clarifying questions, let us see your face as you read. You might ask them why they did not make these requests the last time. 

Then, read the description again. As you read, use the changes suggested by the team and allow questions. 

Discuss the second experience. Ask team members to hold up their second drawings. Ask the following questions:
· Do the second drawings look more like one another?
· What active listening skills did you use this time?
· What helped your listening be more effective?

Finally, show the sample bug and then debrief the session by asking the following questions: 
· Is that okay? Make sure the students say something like, “We all bring our own experiences to our communication, to what we hear.”
· What are the implications for a cross-disciplinary, cross-sector, cross-culture One Health Team?
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Lecture
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Large Group Discussion
	15 Minutes
	Listening to Your Team and Partners
Listening requires an intent to “listen for meaning,” in which the listener checks with the speaker to see that a statement has been correctly heard and understood. The goal of listening should be to improve mutual understanding. When interacting, people often are not listening attentively to one another. They may be distracted, thinking about other things or thinking about what they are going to say next. (The latter case is particularly true in conflict situations or disagreements). True listening is a structured way of listening and responding to others. It focuses attention on the speaker. Suspending one’s own frame of reference and suspending judgment are important in order to fully attend to the speaker.



Techniques:
· Focus on the speaker.
· Watch for non-verbal cues. These may be more important than what is said.
· Listen to how something is said. Inflection, intonation and strength of the speaker’s voice may communicate more than words alone.
· Eliminate distractions.
· Give encouraging non-verbal cues. Nodding and leaning toward the speaker show interest.
· Encourage the speaker by using words such as, “Yes,” “I see,” and “go on.”
· Ask questions to clarify what is said. 
· Check your understanding by repeating or paraphrasing what you think you heard.
· Respond when appropriate.
· Control emotional responses.
· Listen to the entire point without interrupting.
· Give the speaker time to think as well as talk.
· Summarize what was said.

Have learners review and then ask the following questions:
· What listening techniques do you think are especially important?
· Which of these techniques come naturally to you?
· What is a technique that you want to improve?
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Large Group Activity
	20 Minutes
	Putting it All Together:  One Health Improv Circle
This activity comes from improvisational theatre. It requires close listening and the ability to build and strengthen your teammate’s or partner’s “story.”

Directions:
· Have the class form a large circle.
· Explain that you are going to start a One Health story and the person to your right needs to add a sentence.
· The person on that person’s right adds another sentence to the story.
· You will continue until everyone has added to the One Health story and it comes to a natural end (e.g., complete at least one sentence).
· Start the improv circle by saying:  “Once upon a time in a country far, far away, a small community was worried about the outbreak of . . .”
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Large Group Discussion
	20 Minutes
	Reflections on Listening and the One Health Improv Circle
Ask participants to reflect on their learnings from the listening and improv exercises:
· What listening techniques do you think are especially important?
· What techniques did you use to add to the story?
· How was the final story stronger with everyone’s contributions?
· How will you use some of these techniques to help your team communicate and collaborate?
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CONFLICT RESOLUTION AND COLLABORATION


	

	Learning Objective:
	· Demonstrate constructive conflict resolution skills.

	Type of Learning:
	Small and Large Group Activity; Large Group Discussion; Lecture; Role Play 

	Timing:
	175 Minutes

	Equipment and Materials:
	· Computer, LCD projector, screen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Handouts – Conflict Resolution Techniques
· Student Guides

	Pre-Class Assignment
	· Thomas-Kilmann Conflict Modes Self-Assessment



 Detailed Facilitator Notes	
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Pre-work
	
	Prior to class, students should take a self-assessment on how they handle conflict. A copy of the Thomas-Kilmann Conflict Modes Self-Assessment is available in the resource folder of the module. 
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Large Group Activity
	10 Minutes
	Welcome learners to the session on conflict resolution and collaboration. Ask them to quickly brainstorm a list of issues people often have conflict over, especially when working in teams. Capture the list on a flipchart or whiteboard so you can refer back to it later in the session. 
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Lecture
	15 Minutes
	Thomas-Kilmann Conflict Modes*
Give a brief overview lecture of the Thomas-Kilmann conflict modes. Provide the following introduction and see the Module PowerPoint for complete lecture notes. The lecture will review the following conflict management vs. conflict elimination and conflict management techniques. 

	
	
[image: http://cgmlca.wikispaces.com/file/view/Thomas_Kilmann_Conflict_Modes.jpg/31417367/Thomas_Kilmann_Conflict_Modes.jpg]*The information for this section was retreived from http://www.kilmanndiagnostics.com/overview-thomas-kilmann-conflict-mode-instrument-tki
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Small Group Activity
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 Large Group
Discussion
	25 Minutes
	Conflict Style Pros and Cons
Divide the students into small groups based on their guessed conflict handling mode. Have the groups discuss and be prepared to share their thoughts on the following questions:
· How do you perceive “conflict”? Develop a metaphor or think of an image you associate with conflict as a group. 
· In what conflict situations is your style beneficial?
· In what conflict situations is your style not the best and why?


	
	20 Minutes
	Have each group quickly share highlights from their conversation. Connect what they have shared to the presentation on conflict resolution techniques.


	[image: C:\Program Files (x86)\Microsoft Office\MEDIA\CAGCAT10\j0301252.wmf]
Lecture
	15 Minutes
	Conflict Resolution Techniques
Deliver the lecture on Conflict Resolution Techniques. See the PowerPoint slides for the complete lecture notes. 

	Negotiation
	Usually associated with bargaining. It is typically used when a contract or transaction is involved. Parties come to terms through discussion.

	Mediation
	A third person acts as an intermediary to help settle a dispute. They guide discussion to help generate a solution. Parties must want to settle and demonstrate some give and take.

	Arbitration
	An impartial third party listens to both sides of a dispute and and decides on the issue. The disputing parties are bound by the decision. Often flows from a contract of dispute over money (no flexibility) or when mediation has failed.

	Collaboration
	Parties work together to develop creative solutions that produce mutually desirable outcomes. Brainstorming is often used. No neutral third person is required.

	Concensus
	Those involved in the conflict agree on some points and come to a decision they can all live with. Everyone gives a little. Not the same as voting, although some associate it with majority rule.
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Small Group Activity
	30 Minutes
	Role Plays
Divide participants into four groups and assign each one a different conflict mediation technique (negotiation, mediation, arbitration and consensus), give them a set of resources with more information on each technique. Then assign the following task:
· Read or do some research on the technique assigned to your group.
· Develop a 3- to 5-minute role play that demonstrates this technique in action for the rest of the class. Use one of the topics brainstormed at the beginning of the class to illustrate or create a new scenario. 

If participants need to do research, give them 45 minutes. If they get a handout, give groups 30 minutes to prepare. 
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Role Play
	60 Minutes
	Role Play Presentations
Have each group demonstrate their role play. After each presentation, take some time to have the other individuals identify the skills they used in the role play for their assigned technique. Have the presenting group add in any points that were missed and add in your own overview of the key skills necessary to make the technique successful. Take 10 minutes total per group.
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COLLABORATION SKILLS PRACTICE


	

	Learning Objective:
	Collaboratively organize a team and complete a project.

	Type of Learning:
	Team Activity

	Timing:
	105 Minutes

	Equipment and Materials:
	· Computer, LCD projector, screen/blank wall
· Flipchart or whiteboard with markers 
· Module PowerPoint 
· Egg Drop Kits (one per team)
· 2 eggs (one (not boiled)
· 3 feet of masking tape
· 15 soda straws
· 2 pencils
· 5 paperclips
· 2 cups
· Student Guides



 Detailed Facilitator Notes	
	
	5 Minutes
	Welcome students to the final session. This session will pull together all of the skills acquired and discussed in the course. Ask students to get back in the groups they were in for the marshmallow activity. 
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Small Group Activity
	10 Minutes
	Reflecting on the Marshmallow Challenge
Ask the group to reflect on their findings/lessons from the marshmallow activity and identify the skills they would like to improve on for the next team challenge. 
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	40 Minutes 
	Egg Drop Activity Instructions and Preparation
Share the following scenario:
 
	One Health Scenario:
Medication Distribution During Extensive Flooding

	[bookmark: _GoBack]There is terrible flooding in South East Asia. A One Health team is working to get vitally needed medications to the refugee camps It takes too long and is too dangerous to bring the medications in by truck. It is also considered too dangerous to land a plane. It has been decided that the medications will be air-dropped. You are part of a One Health team who has been asked to design a container that will protect the medications as they fall to the ground. Your challenge is to use an egg to create a prototype that can safely be dropped from 10 feet.



Give the teams the following challenge, “Make a transportation device for a raw egg.” Tell them that they will be judged on the following three factors:
· Structure: Ability to protect the egg from a 10-foot fall.
· Aesthetics: The overall attractiveness of the design.
· Economics: They will be given extra points for using fewer supplies. They are limited to using only the supplies given to their team. 

Ask if there are any questions before handing out the following materials: 2 eggs (raw), 3 feet of masking tape, 15 soda straws, 2 pencils, 5 paperclips, 2 cups

Start the timer for 30 minutes and give reminders when 15, 5 and 1 minute(s) remain.
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Large Group Activity
	20 Minutes
	Have each group present their transportation device, share supplies if they have any left and drop their egg. Give each group the opportunity to rank the other teams on their products (they cannot rank themselves and need to rank each team 1 to 4 for each of the three categories: structure, aesthetics and economics). Gather the ranking sheets and give the groups a short break while you tally the rankings. When they return, declare the winner. 
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Small Group Discussion
	10 Minutes
	Back in small groups have learners discuss the following questions:
· Where did we see improvement in our teaming and collaboration skills from the marshmallow exercise to this challenge?
· How did you listen to each other? How did you complement and build on each other’s ideas?
· What conflict resolution styles/skills did we utilize? What was the impact on the team?
· Where do we want to continue to improve individually as we move forward?
· How do lessons from this experience translate to One Health?
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Large Group Discussion
	20 Minutes
	Group Sharing and Final Reflections
Ask groups to summarize their experiences during this process, then ask them to describe how that applies in a One Health context.





	
LEARNING REFLECTIONS AND EVALUATION


	

	Learning Objective:
	· To reflect on learnings in the Collaboration and Partnerships Module. 
· To get feedback from participants on what they felt were the strengths of the module and which areas in the module could be improved. 

	Type of Learning:
	Individual Assessment; Group Feedback 

	Timing:
	60 Minutes

	Equipment and Materials:
	Student Guide 


 Detailed Facilitator Notes	
	[image: ]
Individual Learning Assessment
	
	Have your students complete the following learning assessment in their Student Guide. Once the responses are complete, collect them to inform future deliveries of the module. 


	
		
How would you rate your level of the following Collaboration and Partnerships Module competencies:
	Understand
	Apply
	Evaluate/
Create

	Promote inclusion of representatives of diverse constituencies across human, animal, environmental health and other relevant disciplines.
	


	
	

	Share vision, power, responsibility, accountability and credit among collaborators.
	


	
	




	
	
	
Write down two or three things that you learned from the session. Think about: 
· What was new or surprising to you?
· What have you changed your mind about?
· What are you still unsure about?
· What was interesting to you/what would you like to study in more detail?
· Are there new behaviors that you will try based on this class?
· What topics from the class will you share with others outside the class?




	[image: C:\Users\rtalmage\AppData\Local\Microsoft\Windows\Temporary Internet Files\Low\Content.IE5\STTZP8MX\MC900442094[1].WMF]
Small Group Discussion
	10 Minutes
	In small groups, have each student share:
· Their key learnings from the module.
· How they will apply the concepts, knowledge, skills they gained from the module.
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	10 Minutes
	Ask the students:
· What is one element of the module they like/felt was a strength?
· What is one thing in the module they suggest be changed?
· Any additional comments?
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 REFERENCES FOR STUDENTS

 Included in Resource Folder
Choi, Bernard C. K. and Anita W. P. Pak, “Multidisciplinarity, Interdisciplinarity and Transdisciplinarity in health Research, Services, Education and Policy,” Clin Invest Med, Vol. 29, No. 6 (2006). Retrieved on December 1, 2013, from http://courseweb.edteched.uottawa.ca/pop8910/PDF%20Files/Choi_Multidisciplinary.pdf. 
International Centre for Development Oriented Research in Agriculture (ICRA). (n.d) Conflict in Teams. Retrieved on December 1, 2013, from http://www.icra-edu.org/objects/anglolearn/Conflict-Key_Concepts1.pdf.
International Centre for Development Oriented Research in Agriculture (ICRA). (2013) Conflict Resolution Guidelines – Negotiation. Retrieved on December 1, 2013, from http://www.icra-edu.org/objects/anglolearn/Negotiation_Tool1.pdf.  
International Centre for Development Oriented Research in Agriculture (ICRA). (2010) Interdisciplinary Teams: Key Concepts. Retrieved on December 1, 2013, from http://www.icra-edu.org/objects/anglolearn/Interdisciplinary_Teams-Key_Concepts.pdf. 
International Centre for Development Oriented Research in Agriculture (ICRA). (n.d.) Stakeholder Matrices – Guidelines. Retrieved on December 1, 2013, from http://www.icra-edu.org/objects/anglolearn/Stakeholder_Matrices-Guidelines%28new%29.pdf. 
International Centre for Development Oriented Research in Agriculture (ICRA). (n.d.) Teams and Decisions. Retrieved on December 1, 2013, from http://www.icra-edu.org/objects/anglolearn/Decisions-Key_Concepts.pdf. 
Thomas, Kenneth L., and Kilmann, Ralph H.,“Thomas-Kilmann Conflict Module Instrument,” Self-Assessment”
World Health Organization, Food and Agriculture Organization of the United Nations and the World Organization for Animal Health. (2008). Zoonotic Diseases:  A Guide to Establishing Collaboration between Animal and Human Health Sectors at the Country Level. Retrieved on December 1, 2013, from http://www.oie.int/doc/ged/D12060.PDF. 




Additional Resources
Dundas & Wilson. (2013). Introduction to Mediation. Retrieved on December 1, 2013, from http://www.dundas-wilson.com/publications/dw_cms_9371.pdf.
Mayer Brown International LLP. (n.d). An Introduction to Arbitration. Retrieved on December 1, 2013, from http://www.mayerbrown.com/files/News/91090633-1b48-4757-925e-36d64efc439f/Presentation/NewsAttachment/e6a6d784-e500-4c7b-8a14-3825509e6328/LexisNexis_2012_intro-to-arbitration.pdf. 
National Leadership and Innovation Agency for Health Care (2007). Learning to Collaborate:  Lessons in Effective Partnership Working in Health and Social Care,” National Leadership and Innovation Agency for Health Care. Retrieved on December 1, 2013, from www.wales.nhs.uk/sitesplus/829/opendoc/116985. 
The Policy Consensus Initiative. (1999). A Practical Guide to Consensus. Retrieved on December 1, 2013, from http://www.policyconsensus.org/tools/practicalguide/docs/PracGuideAbbreviated.pdf.
Spector, Bertram. (1997). “Managing Disputes and Building Consensus: A Guide to Applying Conflict Resolution Mechanisms When Implementing Policy Change,” USAID.



Introduce theories and concepts of collaboration.


Assess conflict style and explore different methods of conflict resolution.


Understand difussion of innovation and stage of team development.


Experience  team collaboration on a project.


Develop communication skills for successful collaboration.


Practice collaboration skills.
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